Annual Implementation Plan Guidance and Examples: Improving outcomes for disabled students
This document supports school boards to consider how disabled students[footnoteRef:2] are reflected in their school’s annual implementation plan.  [2:  The New Zealand Disability Strategy recognises that not all members of their community identify with this language and that each person has a right to choose the terminology they prefer.
New Zealand Disability Strategy 2026-2030 | Whaikaha - Ministry of Disabled People
] 

This document is not intended to create a separate planning process. Instead, it provides a framework to help school boards ensure that disabled students’ aspirations, experiences, barriers, and outcomes are visible within the school’s annual implementation planning. It also encourages and supports schools to identify appropriate disability-related annual implementation targets and includes some examples of disability-related implementation actions. 
This guidance and example has been made in collaboration with Whaikaha | Ministry of Disabled People. 
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Guidance for annual implementation planning for improved outcomes for disabled students

It is likely that you have disabled students in your school. Results from the Stats NZ 2023 Household Disability Survey showed that 10% of children aged 0 to 14 years were disabled in 2023 and the vast majority (89%) of disabled students attend mainstream schools.[footnoteRef:3]  [3:  Stats New Zealand, Household Disability Survey, 2023, 
https://www.stats.govt.nz/assets/Reports/Household-Disability-Survey-2023-findings-definitions-and-design-summary/Download-data/household-disability-survey-2023-findings-definitions-and-design-summary.pdf
] 


There is no single agreed definition of disability that applies in every educational context. According to the Education Review Office’s (ERO) Thriving at School? Education for Disabled Learners in Schools report, disabled learners are defined as all children and young people with significant needs for ongoing support and adaptations or accommodations to enable them to thrive in education.

Disabled learners are a highly diverse group of children and young people. Examples include:

· Learners with physical impairments (such as Cerebral Palsy and Muscular Dystrophy) that have significant challenges, for example, walking or climbing steps.
· Learners with intellectual or cognitive impairments caused by genetic disorders (such as Down Syndrome, Fragile X Syndrome, and Prader-Willi Syndrome) and that have significant challenges, for example, learning at school. 
· Learners with sensory impairments (such as deafblind, blind, low vision, deaf, and hard of hearing) that have significant challenges, for example, seeing or hearing.
· Neurodivergent learners (such as those relating to dyslexia, dyspraxia, and autism spectrum disorder) that have significant challenges, for example, managing their emotions or relating to others[footnoteRef:4]. [4:  Education Review Office, Thriving at School? Education for Disabled Leaners in Schools, 2022, http://www.evidence.ero.govt.nz/media/cvqeq54g/thriving-at-school-education-for-disabled-learners-in-schools.pdf
] 

 
Tracking your school’s progress for improving outcomes for disabled students

To track progress towards a strategic goal to improve outcomes for disabled students, you will need to identify the disabled students in your school. We recommend you use the ERO definition of disability above to identify and create a register of disabled students so that you can monitor progress in their educational achievement, attendance and wellbeing. Your students who get learning support might be a good starting point for identifying disabled students but remember that not everyone who receives learning support is disabled and not all disabled students receive learning support. 

If you do not have a disabled student register in your school, the establishment of a register may be the first action in your annual implementation plan. Your school must ensure any register complies with the Privacy Act 2020, including the Information Privacy Principles.[footnoteRef:5] [5:  Privacy Commissioner, Privacy Principles, www.privacy.org.nz/privacy-principles/ and
Privacy Guidance for the Education Sector, Education-Sector-Privacy-Guidance-All-Chapters-20260310-A1168822.pdf
] 


Teaching and learning strategies for disabled students

To ensure your school’s teaching and learning strategies are delivering for disabled students consider the extent to which:

· Teachers feel confident to take all reasonable steps to address barriers associated with the environment, equipment, or engagement to enable students to successfully participate in and demonstrate their knowledge during assessment.
· Teachers feel confident to deliver an adapted teaching and learning programme and make appropriate curriculum adaptations to ensure disabled students can access learning and demonstrate their knowledge, such as providing a reader-writer, assistive technology, alternative formats, modified tasks, or additional time where required.
· Teachers feel confident to establish a responsive learning environment with high expectations.
· Teaching and learning strategies focus on strengthening inclusive practice in literacy, numeracy, language, and mathematics.
· Teachers use assessment information, learning plans/support plans, observations, and engagement with disabled students, families, whānau, caregivers, and learning support specialists to support disabled students to achieve their educational and learning goals.
· School leaders support teachers to recognise some students may have patterns of learning that require teaching and learning to be sequenced and paced differently to make meaningful progress. Schools should use the Expanded New Zealand Curriculum to support these students, while still generally targeting teaching to the year-level content, so students experience the full breadth and depth of the curriculum.
· Regular review meetings and/or Individual Education Plan (IEP) meetings are held with disabled students (where appropriate), families and whānau, teachers, and relevant specialists to monitor progress, review supports and adaptations and identify next steps.
· There are systems in place to gather school wide data identifying the systemic barriers to learning, participation and wellbeing of disabled students.
· Teachers model and reinforce the highly valued capabilities embedded in the New Zealand Curriculum through teaching, learning, and assessment experiences, as well as everyday interactions, and support students to recognise how they are developing these capabilities.



Annual target examples for improved outcomes for disabled students
Please note: The table below shows a range of examples of possible planned actions, resources and measures that a school might take to achieve the example annual target. The examples are not intended to show the number of planned actions or the scale of resources a school might have for each target.  
	Strategic goal:
To improve educational outcomes for disabled students through accessible and inclusive teaching and learning practices that strengthen foundational skills, knowledge, and capabilities, including communication, literacy, and numeracy, while building their confidence as successful learners.

	Annual targets:
By the end of the year:
· 80% of disabled students with learning plans will achieve their individual learning goals for reading and writing (where appropriate).
· For students whose learning pathway aligns with curriculum-level expectations, 80% will be achieving at or above their expected curriculum level in reading and writing.
· All disabled students will show evidence of progress, achievement, or increased independence (where appropriate) in reading and writing skills from their baseline assessment.

	What need was identified?
School achievement, participation, and student voice information shows some disabled students are not yet accessing, participating in, or progressing through learning opportunities in the same way as their peers. Review findings also identified barriers relating to learning environments, assessment, participation in school activities, and access to appropriate supports.
Why were these actions chosen?
The planned actions focus on strengthening inclusive practice, reducing barriers, improving access to the curriculum, supporting meaningful progress, and increasing participation and belonging for disabled students.

	What do we expect to see by the end of the year?
· 80% of disabled students with learning plans will achieve their individual goals for reading and writing, where this is an appropriate outcome.
· 80% of disabled students will be achieving at or above their expected curriculum level, where this is an appropriate outcome for them.
· All disabled students requiring additional support have a current learning plan that has been reviewed regularly.
· Teachers and school leaders consistently implement inclusive and accessible practices that identify and reduce barriers to learning, participation, progress, and achievement.
· Disabled students demonstrate progress in communication, self-management, independence, collaboration, or other valued capabilities identified through their learning goals and support plans.
· Disabled students can access the learning environments, resources, assessment opportunities, and supports they need to participate and make meaningful progress in learning and school activities alongside their peers.
· Disabled students report increased engagement, participation, confidence, and success as learners.
· Parents, whānau, caregivers, and specialists report positive experiences of an adapted teaching and learning programme and learning progress

	What are your planned actions?
	Who is responsible?
	What resources are required?
	Timeframe
	What are your measures/indicators?

	Provide professional learning to strengthen teachers' capability in inclusive and accessible teaching practices for disabled students.



	Principal, leadership team
	· Professional learning and development budget allocated for external facilitators, workshops, webinars, and professional learning resources.
· Leadership release time to provide coaching, mentoring, and classroom support.
· Funding for professional texts, online subscriptions, and teaching resources related to inclusive practice.
· Access to Ministry-funded PLD opportunities where available.
	Terms 1-3
	· All teachers participate in planned PLD.
· Classroom observations show increased use of inclusive teaching practices. 
· Individual feedback provided to staff.
· Teacher inquiry records demonstrate changes in practice.
· Teacher self-assessments indicate increased confidence and capability.
· Good practice examples shared across the school.

	For each target student, set individual achievement targets and track progress each term.
	Teachers, curriculum leaders, SENCO
	· School assessment budget allocated to assessment tools, moderation resources, and progress-monitoring systems.
· Curriculum leader and SENCO time allocated to reviewing achievement information and coordinating interventions.
· Student management system and reporting software.
	Term 1 and ongoing
	· Assessment information, including standardised assessments where appropriate, teacher observations, learner voice, and progress towards individual learning goals, is reviewed regularly and used to inform teaching and support decisions.

	Develop, implement, and review learning plans for students requiring additional support in partnership with students, whānau, caregivers, and relevant specialists, using termly reviews to monitor progress, address barriers, and determine next learning steps

	Teachers, SENCO, whānau, specialists
	· SENCO staffing allocation to coordinate planning, reviews, and follow-up actions.
· Budget allocation for translation, interpretation, and accessibility supports where needed.
· Specialist advice from RTLB, Learning Support, therapists, psychologists, or other external agencies.
	Terms 1-4
	· All students requiring a learning plan have a current plan in place that is reviewed at least once per term.
· Progress towards goals is documented and shared with whānau, specialist recommendations are reflected in learning plans and support strategies, and whānau report positive communication and involvement in decision-making.


	Audit current classroom resources and identify accessibility gaps. Implement assistive technology, adapted resources, and accessible learning materials where required.
	SENCO, teachers, leadership team
	· Budget allocation for accessible texts, visual supports, large-print materials, and alternative curriculum resources.
· Teacher aide time to support implementation and student use of equipment.
	Terms 1-2
	· Accessibility audit completed by specialists.
· Students can access learning using supports appropriate to their needs.
· Student and whānau feedback indicates improved access to learning.

	Gather and respond to disabled students’ perspectives about learning, participation, belonging, wellbeing, and aspirations, and use findings to inform school improvement.

	SENCO, teachers
	· Survey tools and student perspective resources.
· Teacher and leadership time to gather, analyse, and respond to feedback.
· Budget allocation for accessible student consultation methods, including supported communication where required.
· Funding for environmental or programme adjustments identified through consultation.
SENCO coordination time to monitor implementation of agreed actions.
	Terms 2 and 4
	· Student perspective collected and analysed.
· Barriers identified and documented.
· Agreed actions implemented and reviewed.
· Students report improved engagement, participation, and inclusion.

	Review participation of disabled students in curriculum activities, camps, sports, cultural activities, leadership opportunities, and assessment activities. Plan and implement supports that remove identified barriers.
	Leadership team, teachers, activity coordinators
	· Applications for available funding and support are submitted, where appropriate, to help meet the costs of adaptive equipment, accessibility modifications, specialised transport, and additional support required for student participation. 
· Funding opportunities and support services are actively explored to address accessibility barriers and enable disabled students to participate fully in school activities.
	Terms 1-4
	· Evidence from student voice, participation information, learning plans, and progress reviews demonstrates that disabled students are accessing, participating in, and making meaningful progress in learning, assessment, and school activities alongside their peers.
· Barriers to participation are identified and addressed, resulting in increased student-reported participation alongside peers and reduced exclusion from learning opportunities and school activities.

	Review achievement, participation, engagement, and learning plan data each term and report progress to the board. Adjust supports and interventions where progress is not sufficient.
	Principal, SENCO, leadership team
	· Leadership and SENCO time allocated to evaluation, reporting, and improvement planning.
· Data management and reporting software.
· Budget allocation for additional interventions or specialist support for students not making expected progress.
	Terms 1-4
	· Board receives regular progress reports.
· Students not making expected progress are identified early.
· Interventions are adjusted based on evidence.
· End-of-year data shows increased progress, achievement, engagement, and participation.



	Strategic goal:
To increase regular attendance for all disabled students by identifying and reducing barriers to attendance at school.

	Annual target:
By the end of the year, (where appropriate) the percentage of disabled students attending regularly will increase from 65% to 75%, chronic absence will reduce by 20%, and all disabled students identified as at risk of irregular attendance will have an attendance support plan in place.

	What do we expect to see by the end of the year?
· More disabled students are attending school regularly and for the full school day. 
· Reduced rates of unjustified absences and chronic absence among disabled students. 
· Improved timeliness in identifying and responding appropriately to attendance concerns. 
· Attendance barriers experienced by disabled students and their whānau are identified and addressed through targeted support. 
· Students and whānau report feeling supported to attend and participate in school. 
· Learning support, teaching, and leadership staff work collaboratively to support attendance. 
· Transition processes support students to attend consistently when moving into, through, and beyond the school. 
· Reduced disparity between the attendance rates of disabled and non-disabled students. 
· Improved participation in learning, school activities, and wider school life. 
· All students receiving targeted attendance support have documented goals and monitored progress.

	What are your planned actions?
	Who is responsible?
	What resources are required?
	Timeframe

	How will you measure success?

	Establish and maintain a register of disabled students, including attendance data, identified barriers, interventions, and support plans. Review attendance data monthly.
	Principal, SENCO, attendance officer
	· Student management system and attendance reporting tools.
Administrative support to maintain records.
· Leadership and SENCO time allocated to monitoring attendance trends.
· Board reporting incorporated into regular meeting cycles.
	Term 1 and ongoing
	· Register established and maintained.
· Attendance data reviewed monthly.
· Students requiring support identified promptly.
· Attendance reports provided to leaders and board each term.

	Analyse attendance data to identify disabled students at risk of irregular attendance and implement early intervention processes.
	Attendance officer, SENCO, teachers
	· Attendance management software.
· Staff time for case reviews and intervention planning.
· Data analysis tools and reporting systems.
· Leadership oversight of attendance processes.
	Terms 1-4
	· Attendance data analysed at least monthly.
At-risk students identified early.
· Attendance interventions initiated within agreed timeframes.
· Reduction in the number of students progressing to chronic absence.

	Meet with students, parents, whānau, and caregivers to identify attendance barriers and develop individual attendance support plans where required.
	Teachers, SENCO, attendance officer
	· Funding for whānau engagement activities and hui.
· Communication platforms and systems.
· Interpretation, translation, or accessibility supports where needed.
· Administrative support for scheduling and documentation.
	Terms 1-4
	· Attendance support plans developed for all identified students.
· Meetings held with families of students at risk.
· Agreed actions documented and monitored.
· Positive whānau feedback regarding communication and support.

	Undertake an audit of attendance barriers including transport, health, sensory, communication, accessibility, timetable, and environmental factors, and implement agreed solutions.
	SENCO, leadership team, property manager
	· Apply for funding for environmental modifications.
· Apply for communication supports, sensory resources, and assistive technology.
· Specialist advice from Learning Support, therapists, RTLB, and external agencies.
· Transport assistance funding where available.
	Terms 1-2, review Terms 3-4
	· Attendance barriers identified and documented.
· Agreed actions implemented.
· Reduction in recurring attendance barriers.
· Improved student and whānau feedback regarding school accessibility and support.

	Develop attendance support plans for students with complex needs in partnership with learning support staff and specialist agencies.
	SENCO, teachers, specialists
	· SENCO staffing allocation.
· Specialist input from RTLB, psychologists, therapists, and Ministry Learning Support staff.
· Funding for specialist recommendations where required.
	Terms 1-4
	· Support plans in place for students with complex needs.
· Specialist recommendations implemented.
· Attendance goals monitored regularly.
· Improved attendance for students receiving targeted support.

	Strengthen transition planning for disabled students entering school, changing year levels, moving between schools, or transitioning beyond school.
	Leadership team, SENCO, teachers
	· Transition planning time.
· Meeting time with whānau and receiving/sending education providers.
· Communication and documentation systems.
· Learning support coordination time.
	Terms 1-4
	· Transition plans developed where required.
· Attendance concerns identified before transitions occur.
· Successful transitions evidenced through sustained attendance rates.
· Positive whānau feedback on transition processes.

	Gather student and whānau perspective twice annually regarding attendance supports, school accessibility, and barriers to attendance. Use feedback to improve systems and practices.
	SENCO, attendance officer, teachers
	· Survey tools and consultation resources.
· Staff time to gather and analyse feedback.
· Accessible consultation methods and supported communication tools.
· Budget allocation for implementing identified improvements.
	Terms 2 and 4
	· Student and whānau feedback collected and analysed.
· Improvement actions identified and implemented.
· Increased satisfaction with attendance supports.
· Evidence of changes made in response to feedback.

	Provide training for teachers and support staff on recognising attendance barriers for disabled students and responding with appropriate support strategies.
	Principal, leadership team
	· Professional learning and development budget.
· External facilitators and learning support expertise.
· Attendance and inclusion guidance resources.
	Terms 1-3
	· All relevant staff participate in training.
· Increased staff confidence in supporting attendance.
· Improved consistency in attendance support processes across the school.

	Review attendance, participation, and support plan data each term and adjust interventions where progress is insufficient. Report progress to the board.
	Principal, SENCO, attendance officer
	· Leadership and SENCO time for evaluation and reporting.
· Data management and reporting systems.
· Budget allocation for additional interventions where required.
	Terms 1-4
	· Board receives regular attendance reports.
· Students not making expected progress identified and supported.
· Attendance interventions adjusted based on evidence.
· Improved attendance outcomes evident across the year.



Annual Implementation Plan Guidance and Examples: Improving outcomes for disabled students                                                                                                                           1	
	Strategic goal:

Disabled students experience positive wellbeing, strong relationships, and a sense of belonging that supports their learning and participation.

	Annual target:

By the end of the year, most disabled students, caregivers, whānau, and specialists, report that the school understands disabled students’ experiences and are able to identify any additional supports and priority decisions to improve disabled students’ wellbeing, safety, acceptance for who they are, and participation in school and co-curricular activities.

The school will also have effective emergency preparedness procedures and proactive support plans in place for students with identified needs, reducing situations that may lead to distress, crisis, or the use of physical restraint.

	What do we expect to see by the end of the year?

Most disabled students, families, whānau, and caregivers, report that students’ wellbeing needs are understood, valued and supported, and that disabled students can access the support they need to participate fully in school life. They are also able to identify what additional support is required to ensure disabled students’ wellbeing, and to make recommended changes that are needed to uplift their wellbeing.    

School leaders and classroom teachers will demonstrate increased confidence and capability in creating inclusive, accessible, and safe learning environments for disabled students. 

School leaders and classroom teachers will consistently promote a strong school culture around positive behaviour, respectful relationships, and opportunities for disabled students, to participate in the classroom and co-curricular activities.

Support plans are in place for students identified as having a higher likelihood of experiencing significant distress or crisis situations, with clear preventative strategies, agreed responses, and whānau involvement in planning and review processes. The school has effective systems for recording, reviewing, and analysing incidents involving physical restraint, identifying trends and implementing improvements that reduce the need for restraint over time. 

Following any use of physical restraint, students, whānau, and staff are supported through timely communication, debriefing, and wellbeing monitoring, with learning from incidents informing future practice and support planning.

Emergency management planning demonstrates how the needs of disabled students will be identified, supported, and accommodated during emergency events, including evacuation, lockdown, sheltering, reunification, and recovery processes.

Complaints and concerns data shows that the school responds promptly and appropriately to any complaints and concerns about exclusion, bullying or harmful behaviour towards disabled students.

	What are your planned actions?
	Who is responsible?
	What resources are required?
	Timeframe

	How will you measure success?

	Meet with disabled students, caregivers, families, and specialists during Term 1 to identify wellbeing needs, barriers to participation, and any additional supports or adjustments required. Meet with ākonga whaikaha Māori and their whānau to understand their specific needs and aspirations. Record agreed actions and review progress during parent-teacher interviews.
	School leaders, classroom teachers, SENCO
	· Time allocated during parent-teacher interviews and learning conferences.
· SENCO coordination time.
· Communication and survey tools.
· Translation, interpretation, and accessibility supports where required.
· Administrative support for recording actions and monitoring outcomes.
	Term 1, review in Terms 2-4
	· Feedback collected from most disabled students and their families, including specific feedback received from ākonga whaikaha Māori and their whānau.
· Priority wellbeing needs identified and recorded.
· Agreed actions implemented and reviewed.
· Most students and whānau report that wellbeing needs are understood and supported.

	Develop or update wellbeing support plans by the end of Term 1 for all students identified as requiring additional wellbeing, behavioural, sensory, communication, or participation support. Review plans each term.
	SENCO, teachers, whānau, specialists
	· SENCO staffing allocation.
· Specialist advice from RTLB, Learning Support, counsellors, psychologists, therapists, and health professionals.
· Administrative support.
· Funding for recommended supports and resources.
	Develop by end of Term 1, review Terms 2-4
	· 100% of identified students have a current support plan.
· Plans reviewed at least once per term.
· Agreed supports implemented within specified timeframes.
Student wellbeing outcomes improve over time.

	Review complaints, behaviour, pastoral care, and incident data each term to identify trends relating to bullying, exclusion, discrimination, or harmful behaviour involving disabled students. Implement targeted improvement actions where concerns are identified.
	Principal, school leaders, SENCO
	· Behaviour and incident management systems.
· Leadership and SENCO time for analysis and follow-up.
· Board reporting processes.
· Staff training in restorative and inclusive practices where required.
	Terms 1-4
	· Data reviewed each term.
Targeted responses implemented when concerns are identified.
· Reduced incidents of bullying, exclusion, and harmful behaviour.
· Complaints are responded to promptly and appropriately.

	Ensure all teaching staff complete at least one professional learning opportunity focused on inclusive practice, disability inclusion, neurodiversity, positive behaviour support, or culturally responsive wellbeing practices.
	Principal, leadership team
	· Professional learning and development budget.
· External facilitators and training providers.
· Professional resources and online learning modules.
· Leadership coaching and observation time.
	By end of Term 3
	· 100% of teaching staff complete the planned professional learning.
· Staff report increased confidence in supporting disabled students.
· Classroom observations show evidence of improved inclusive practice.

	Gather student perspective and whānau feedback twice annually to evaluate whether disabled students feel safe, included, respected, and able to participate fully in school life. Use findings to inform improvement actions.
	SENCO, teachers, pastoral team
	· Student survey and consultation tools.
· Accessible communication supports.
· Staff time for analysis and follow-up.
· Budget for implementing identified improvements.
	Terms 2 and 4
	· Student perspective gathered and analysed twice annually.
· Improvement actions identified and implemented.
· Increased positive responses relating to belonging, safety, and inclusion.

	Review emergency management procedures and update evacuation, lockdown, shelter-in-place, reunification, and recovery plans to ensure the needs of disabled students are identified and accommodated.
	Principal, health and safety coordinator, leadership team
	· Health and safety budget.
· Emergency planning resources and templates.
· Staff training time.
· Communication systems and emergency management tools.
· Consultation with whānau and specialists where necessary.
	Complete by end of Term 2
	· Emergency procedures reviewed and updated.
· Individual emergency support needs documented where required.
· Staff understand their responsibilities during emergency events.
· Emergency drills identify and address any gaps.

	Develop proactive support plans for students identified as having a higher likelihood of experiencing significant distress, crisis situations, or physical restraint. Review plans with whānau and specialists each term.
	SENCO, teachers, leadership team, specialists
	· SENCO coordination time.
· Specialist behavioural and wellbeing support.
· Documentation and monitoring systems.
· Training in prevention and de-escalation strategies.
	Develop by Term 1, review Terms 2-4
	· 100% of identified students have a proactive support plan.
· Plans include preventative strategies and agreed responses.
· Reduced frequency of crisis situations.
· Reduced use of physical restraint.

	Review all incidents involving physical restraint within five working days and implement any identified improvements to support plans, practices, or environments. Report trends to the board.
	Principal, SENCO, leadership team
	· Incident recording system.
· Leadership review time.
· Debriefing and wellbeing support resources.
· Board reporting processes.
· Additional specialist support where required.
	Ongoing throughout the year
	· All incidents are recorded and reviewed within agreed timeframes.
· Debrief processes occur following incidents.
· Trends are monitored and reported.
· Evidence of reduced use of physical restraint over time.

	Report wellbeing, participation, incident, and student perspective data to the board each term and identify any additional supports, resourcing, or policy changes required.
	Principal, SENCO
	· Data collection and reporting systems.
· Leadership and SENCO time.
· Board reporting time.
Survey and monitoring tools.
· Budget allocation for additional interventions where required.
	Terms 1-4
	· Regular reports provided to the board.
· Board receives evidence of progress towards the annual target.
· Additional supports are implemented where required.
· End-of-year data demonstrates improved wellbeing, participation, and belonging.
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