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[IN-CONFIDENCE - RELEASE EXTERNAL] 

 

Annex 2: Collaboration between ERO and the Ministry 
when a review identifies concerns  
Where the process works well: 

• ERO undertakes a review and provides the school with a draft report indicating the 
need for further intervention or support from the Ministry. 

• ERO sends the unconfirmed report to the Ministry when their findings identify steps 
that require targeted support from the Ministry. The Ministry and ERO discuss and 
unpack the report findings and have initial conversations around what support could 
look like. 

• ERO provides the school with the final report recommending either a direct 
action/intervention or a more general statement that requires further Ministry review 
and appropriate follow-up action. 

• the Ministry engages with the Board to discuss recommendations and plan a way 
forward. 

The key insights from ERO often reinforce the evidence the Ministry has gathered and can 
dig deeper into teaching, learning and student achievement. 

The Ministry makes the final decision on the appropriate action/ intervention drawing on 
evidence from multiple sources. This could include seeking further information from ERO to 
assess if the statutory test for an intervention has been met and in determining which 
intervention is used (the statutory requirement that the intervention is “reasonable to deal 
with the risk without intervening more than necessary in the affairs of the school”). This could 
determine that the best response is operational support (e.g. focused on leadership or 
teaching quality issues) rather than a statutory intervention aimed at the performance of the 
Board. 

While this process can support effective action being identified and taken in schools of 
serious concern, under current practice, it does not always run this smoothly which can lead 
to delays on the part of both agencies and/or action not being aligned to the scale or nature 
of the problem. 
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